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 Universal design for Instruction is an approach to teaching that consists of:

 Proactive design and use of inclusive instructional strategies that benefit a broad range of 
learners, including students with disabilities

 To ensure success of its research and recommendations, the team involved 
stakeholders in the process:
 Students with disabilities, faculty, administrators
 Collaborated with 20 colleges and universities to:
 Develop training materials

 Implement principles of UDI

 Submit inclusive instructional strategies
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 Students with learning and other cognitive disabilities were interviewed
 Discussed their learning within the college environment
 Asked to describe their best course, their best experience
 Asked to describe the barriers they faced

 Recipients of the University Teaching Fellow Award were interviewed (18)
 Determine and understand their strategies for effective, excellent teaching
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 As a result of extensive literature review, and

 Consultations with faculty, students, authorities in UD

 Principles were created

 Principles provide a ’rubric’ for inclusive college teaching not previously available to 
faculty

 While the principles can benefit all faculty members, it is junior faculty that may 
find them most helpful 
 (Ties in with our own objectives for our task force)

While broadly defined, these 
principles provide a framework for 
both experienced faculty and junior 
faculty.

Principle

Equitable use

Flexibility in use

Simple and intuitive

Perceptible information

Tolerance for error

Low physical effort

Size and space for approach and use

A community of learners

Instructional Climate
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 Instructors should be:
 approachable and available
 Clear in content delivery and course expectations
 Delivery of content – detailed explanations of concepts without going off on tangents (!)

 Provision of lecture outlines or copies of notes before class

 Detailed syllabi with straightforward assignments

 Continual feedback rather than summative grades only

 Reading guides, chapter outlines, study guides

 Engaging and challenging
 Pause and questioning techniques – more engaging

 Adjust teaching to ensure comprehension for all is happening

 Barriers for students:
 The opposite of everything previously discussed!
 Fast paced instruction
 Focus on quantity rather than quality
 Lack of clarity
 Testing on material not taught in class
 Inconsistencies in grading between profs and TA’s
 Skepticism of faculty regarding learning disabilities
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 18 distinguished teaching fellows from the University of Connecticut

 Resonate with the Nine Principles of UDI, but not put exactly in those words

 For instance:
 Setting clear expectations and demands
 Being approachable and available to students
 Actively engaging students
 Setting high expectations
 More effective to tackle fewer topics deeply than many topics superficially
 Providing course notes or outlines

 Only 2 of the 18 professors interviewed had participated in any kind of faculty 
development with regard to teaching

 While proficient in research; many felt that they were amateurs to teaching

 Picked it up as they went along – self taught

 Faculty recognized that the student population is changing

 This diversity has led them to think about their teaching styles; delivery; 
assessments
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 Major product of the project was the development of this site

 www.facultyware.uconn.edu

 http://www.facultyware.uconn.edu/cfm_pages/rr_links.cfm?cat_id=9

 Designed to be a comprehensive information source on inclusive college teaching

 Available to all faculty around the world (with internet access)

 Open for submissions from faculty

 Juried review process for acceptance on the site

 UDI Orientation Materials (Scott & McGuire, 2001)

 Availability of online resources

 More universities and colleges engaged in the process and participating online

 But:
 Must come from the mission and culture of the educational institution

 Also, the authors do NOT believe that inclusive instruction is dependent on 
technology (contradicts previous article)
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 Need for more empirical evidence that UDI results in more positive outcomes for students or for 
faculty

 UDI must continue to be validated to ensure its importance within education
 Otherwise it runs the risk of being another ’buzz’ word or idea with little substance

 The validity of UDI:

 Increasing diversity of student population 

 Discussion of research versus teaching – within university culture – is under scrutiny (Makes the 
Cegep environment a perfect place to introduce UDI)

 Systemic change must come from all levels within education: administrators, faculty; students

 Momentum exists within colleges and universities

 More research required

 More active participation from faculty


