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What is Exploratory Writing? 
 Emphasis on learning, not communicating 

 Often, for the writer, not another audience  

 Low stakes 

 Often ungraded 

 Requires little formal feedback 

 Often called “Writing to Learn”  

 

 

“Writing to communicate--or what James Britton calls "transactional writing"--means writing to 

accomplish something, to inform, instruct, or persuade. . . .  

Writing to learn is different. We write to ourselves as well as talk with others to objectify our 

perceptions of reality; the primary function of this "expressive" language is not to communicate, but 

to order and represent experience to our own understanding. In this sense language provides us 

with a unique way of knowing and becomes a tool for discovering, for shaping meaning, and for 

reaching understanding.” (p. x)  

Toby Fulwiler and Art Young, 
 "Introduction" Language Connections: Writing and Reading Across the Curriculum 

Robert Leamnson on “Languaging” 
 Learning is physical/biological. 

 The physical/biological process occurs through practice. 

 The practice of using language forces the strengthening of the brain synapses. 

 We are able to both foster and evaluate thinking/learning through requiring literacy 

assignments. 

 As we boost literacy, we will boost the habit of thinking.  

From Robert Leamnson, Thinking about Teaching and Learning. Trentham, VA: Stylus, 1999. 

Writing &  Student Engagement 
The relationship between the amount of writing for a course and students' level of engagement is 

stronger than the relationship between students' engagement and any other course 

characteristic. (55) 

Richard J. Light. Making the Most of College: Students Speak Their Minds. Cambridge: Harvard 

UP, 2001. 242. 

“Writing to learn is engagement and it’s the key form of engagement.”  

Robert Gonyea, Associate Director, Center for Postsecondary Research,  

National Survey of Student Engagement (NSSE) 
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Rush Writes 
Beginning of Class 

 Questions from last night’s reading 

 Relationship between yesterday’s and today’s subject 

 What do you already know? 

 Other? 

Middle or end of class 

 Summarize what you’ve learned so far 

 What questions do you still have? 

 How could you apply this information? 

 Other? 

Journal Writing Assignment 
 Expectation to write regularly 

 Low stakes: a safe place to share ideas 

 Forces interaction with material 

 Different prompt for each assignment, or the same 

throughout the semester 

Microthemes 
 Very short; often 1-page (or less) 

 Very tight form and expectations 

 High student effort to write well 

 Little teacher effort to evaluate 

 

Designing Your Assignment 
1. Choose one of the three ideas you discussed earlier. 

2. Write plans to apply the “three things.” 

o Purpose? Integration in course? 

o Expectations? Criteria? 

o Feedback? Evaluation? 

3. Start drafting instructions. 

4. Get feedback. 

“THREE THINGS” 

FOR 

EXPLORATORY 

WRITING 
1. What is the purpose 

in the course? (How 

will the assignment 

mesh with the 

course work?) 

2. What are the 

expectations for 

writing? 

3. What are the means 

of providing 

feedback? 
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Rush Writes 

 

Kristin South, Writing 150H 

Facebook  
Kristen South set up a class Facebook group, and then each week posted an interesting prompt for 

writing based on the required readings for the class. The students were required to spend 15 minutes 

responding to the prompt. The students became very involved in the discussion, responding to each 

other’s comments, quoting the book to support their ideas, and even doing some outside research, all 

for just 15 minutes outside of class, which South doesn’t even need to grade. 

 

Summer Rupper, Geology 101 

In-Class Writing 
Every two weeks, twenty minutes of class time will be dedicated to discussing, reading, and writing 

about current affairs related to geology.  Rupper finds newspaper articles from the past 2 weeks that 

relate to geology and distribute those to student groups of 3-4. The students will have 10-15 minutes to 

read and discuss the article they were assigned.  They will then have 5 minutes to write 1-2 paragraphs 

summarizing the main point of the article, how it relates to geology, and why it is important to them.  I 

will then randomly read 2-3 of the papers aloud (without names attached).  The papers will be used 

towards their participation points.  As the students’ understanding evolves, the task of finding articles 

will be turned over to them. 

 

David Kooyman, PDBiology  

Blackboard Posts 
David Kooyman teaches an introductory class for majors with about 200 students enrolled, mostly 

freshmen. This class had proved very challenging for these young students, and their frustration was 

reflected in his course evaluations, which were much lower than in other courses he taught. He made 

one simple ongoing writing assignment for the class: every week on Thursday the students had to post 

on Blackboard a two-paragraph summary of what they had learned that week. Blackboard would 

automatically award points for doing this. Kooyman would read a few of these at random before class 

and comment on them briefly before commencing on a review of the week’s material. The summaries 

helped him understand what the students were learning and where they needed further explanation. 

With this one change in his teaching, the students’ grades moved from an average of 2.8 to 3.1, and his 

student evaluations for both course and teaching increased by almost an entire point.  In comments, 

students said, “The summaries helped us learn the material well.” 
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Journal 

Travis Anderson, Philosophy 

Bluebook Journal 
Context: I anticipate using these assignments in my Phil 214 class (Introduction to the Philosophy of Art) 

as a means of encouraging the students to complete their assigned readings prior to class and as a way 

to jump-start each day’s discussion.  The class is typically 40 students—predominantly students seeking 

GE credit, along with about 15% phil majors.  I would not grade the assignments, but randomly call on a 

few different students each time to share their responses with the class (I’m also toying with the idea of 

having the students do this every day, with a variety of prompts, and having them write their dated 

responses in a blue-book which they would then turn in at the end of the semester, perhaps for a few 

points.  What do you think?).  Students would complete the writing while I am taking roll—which usually 

requires about three to four minutes of otherwise wasted time. 

Prompts: 

1. While I’m taking roll, please write in your blue book a (dated) short paragraph in which you 

identify two ways in which your assigned reading for today relates to our previous class discussion. 

2. While I’m taking roll, please write in your blue book a (dated) short paragraph in which you 

compare and contrast one significant claim made by the philosopher we are now studying with that of a 

philosopher we have previously discussed. 

3. While I’m taking roll, please write in your blue book a (dated) short paragraph in which you 

identify an idea or claim from your assigned reading for today with which you personally agree. 

4. While I’m taking roll, please write in your blue book a (dated) short paragraph in which you 

identify an idea or claim from your assigned reading for today with which you personally disagree. 

5. While I’m taking roll, please write in your blue book a (dated) short paragraph in which you 

explain something new you learned about art from your assigned reading for today. 
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Jaren Hinckley, Music Performance 
Written Assignments—In order to increase student learning, each student will keep and maintain a 

notebook in which they will record what they have learned in the following learning environments: 

 Master classes:  You should take notes during master class in your notebook.  These need not be 

copious—just write down the things that will benefit your future career.  For example:  If a student is 

being coached on a particular piece, you could write down the main techniques the coach used to help 

the student improve the performance.  Or you could write down historical facts about the 

piece/composer shared by the coach.  Anything that increases your knowledge of the clarinet and music 

should be recorded in your notebook. 

 Lessons:  Following each lesson, you should find a quiet place to sit and recall the things worked 

on in the lesson.  Write down everything you can recall; specifically, the things you were instructed to 

work on.  Then, you should refer to the notebook during practice sessions.  Within 24 hours, you must 

turn your notebook in to Dr. Hinckley’s IN file (the top hanging file folder outside his office door).  Within 

24 hours after that, Dr. Hinckley will return it to you via his OUT file (the bottom hanging file folder 

outside his office door).  You should pick it up asap, so you can have it for your practice sessions. 

 Practice sessions:  In each practice session, you should record the time you began practicing and 

the time you ended (you should also note when you took breaks).  Record everything you did in your 

practice session (including what metronome markings you achieved in the technical exercises, scales, 

etc.).  This will help bring focus to each practice session as you can see immediately what you had 

achieved the day before.  You should also refer to your notes from lessons and master classes to help in 

your practicing. 
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Writing to Learn with Journals 

 

 

Purposes of journals 

1. Promote active learning by asking students to 
observe, record, reflect, speculate, connect, 
apply, question, synthesize, analyze, revise, 
inform, summarize, explore, wonder, take a 
stand, debate, think critically, etc. 

2. Help students gain fluency and confidence in 
writing 

3. Provide a seed bed in which students plant ideas, 
let them germinate, and perhaps later harvest 
them in more formal extended writing 

4. Promote relationships between teacher and 
student or student and student 

5. Help teachers know what students are thinking 
and learning (or not learning) 

6. Replace quizzes but still get students to do the 
reading 

 

Formats of journals 

1. Promoted entries vs. unprompted entries 
2. In-class vs. out-of-class 
3. Notebook entries in pen or pencil 
4. Word processed entries 
5. E-mailed entries 
6. Discussion board 
 

Kinds of journals 

1. Personal thoughts and experiences 
2. Response to reading and other learning 
3. Dialectical or double entry journal (one side of 

the page for summary, the other for response, 
etc.) 

4. Dialogue or letter journal (between student and 
teacher or student and student) 

5. Internship or field work notes and observations 
 

 

How to use journals 

1. Require dated, numbered entries 
2. Have students bring to class every nth day and 

integrate them somehow in to the day’s lesson 
3. Have 2-3 students read their entry for the day to 

launch them somehow into the day’s lesson 
4. Have students read each other’s entries in small 

groups and discuss 
5. Occasionally have students write their entry 

during class – beginning, middle, or end 
6. Have students go back to previous entries and 

find core ideas and questions they can work on 
in a formal paper 

7. Have students re-read their journal 2-3 times 
during the semester and write a meta-entry about 
the growth and understanding they observe in 
themselves 

8. Give an “open journal exam” 
9. Learn from your mistakes what works and what 

doesn’t and change accordingly (see Gardner’s 
“Tips”)  

 

How to respond to and grade journals 

1. Collect frequently enough that students know 
you are serious about them; hand them back 
promptly 

2. Collect individual entries daily or as often as 
written 

3. Read every entry, read random entries, or read 
entries students have starred 

4. Respect privacy; do not read entries students ask 
you not to read 

5. Write terse comments – praise often, use 
questions to draw out more and better thinking 

6. Answer questions students pose in writing, in 
conference, or in class 

7. In grading, may emphasize quantity more than 
quality: count entries or number of pages; 
consider time spent, promptness, thoroughness 

8. Use peer or self-evaluation (see Runciman’s 
criteria) 
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Tips for Setting-Up Successful Journals 

 

1. Align journal assignments with the goals for the course 
 

2. Decide on the purpose of each journal assignment 
 

3. Write instructions for each assignment so that students have concrete guidelines. 
 

4. Indicate the format you want the journal in, e.g., loose-leaf notebook; pen, pencil, or word processed; one 
or both sides of page; e-mail messages; computer disk; etc. 
 

5. Tell how the journal should be sequenced; e.g., in chronological order or some other way. 
 

6. Describe type or style of writing allowed or preferred: narration, summary, letter, free writing, personal 
reflection, drawings, diagrams, etc. 
 

7. Indicate the kind of content you expect: what are students free to write about? what should they avoid? 
 

8. Identify the audience: who will read this journal? just the teacher? other students? 
 

9. Specify the length and frequency of journal entries, or specify the total quantity of writing students must 
complete in the term. 
 

10. Indicate when students are supposed to write; e.g., all outside of class, some in class? 
 

11. Describe what use will be made of journals in class; e.g., will students read from them? will they use them 
to prepare for papers or tests? will they be integrated with other assignments? 
 

12. Indicate the dates when you will collect journals to read and when you will return them. 
 

13. Describe how you will read the journals: thoroughly? cursorily? randomly? 
 

14. Indicate how you will respond to the journals: written notes throughout? one summary note? just a score? 
a check mark for completion? 
 

15. Describe your criteria for grading the journal: 

 Do spelling, punctuation, and grammar “count”? 

 Are grades based on quantity written? 

 Are grades based on quality of summary or insights? 
 

16. Think about having students do something with their journal at the end of the term; e.g., write a  

      final entry that reflects on the course or synthesizes their learning. 

 

 

Adapted from Susan Gardner, “Setting Up Successful Journals: Practical Tips.” Appendix to The Journal Book for Teachers 

in Technical and Professional Programs. Susan Gardner and Toby Fulwiler, eds. Portsmouth, NH: Boynton/Cook-

Heinemann, 1999. pp. 174-177. 
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Microthemes 

Chemistry, Steve Wood 

Assignment 5 

Purpose of the assignment: To understand the physical states or phases of matter and intermolecular 

forces (especially hydrogen bonding). 

Point of View: A water molecule 

Audience: Fellow water molecules 

Scenario: You are a water molecule in the hot water heater along with your fellow water molecules. All 

of a sudden, you find yourself released for the water heater tank and violently expelled from the nozzle 

of a showerhead. Before you recover from that experience, however, you find yourself alone for a short 

period of time, until you meet up with a group of your water molecule friends on the surface of the 

bathroom mirror. 

Writing Assignment: On the surface of the mirror, you and your friends all share similar stories. Since 

you are the most scientifically inclined of the group, you are assigned to write a short report explaining 

to your fellows what happened and why, all based on good sound fundamental molecular reasoning. 

Your report to the group should include a discussion of the forces that kept you all together and 

reunited you. You should also explain why you found yourself along for a period of time and how you 

ended up together again on the surface of the mirror. A couple of good paragraphs should suffice. 

Focusing questions: You will need to formulate these as part of the prewrite analysis. Be sure to point 

out the inter-relationship between the physical states of matter and intermolecular forces, giving special 

attention to hydrogen bonding.  
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Joyce Adams, Family, Home, and Social Sciences 
 

Writing to Learn Assignment 

 

 In Winter 2008, I taught the pilot version of the new “Writing in Neuroscience” course.  These 

students are typically nearing the end of their program, so they are “experts” in content, but they are 

discouraged from doing much writing, so they are “novices” in composition.  One of the assignments 

was to have the students complete the IACUC application (similar to the IRB, except the subjects are 

animals).  The students did an excellent, thorough job in completing the application forms.  However, I 

felt that I failed to engage the students fully in the assignment.  So the following assignment is to help 

the neuroscience students more deeply engage the IACUC application assignment. I plan to share some 

of the more insightful or humorous (but thorough) ones. 

 

Prompt:   

The National Institute of Health received the following letter:   

 

Dear Administrators,  

Here on the island of Igocenia, we are experiencing an outbreak of German measles.  It has had 

devastating effects, especially on the children and expectant mothers.  However, we have discovered a 

small elementary school on the eastern end of the island that has remained unaffected.  In our concerns 

for the populace of the island, we would like to determine the effectiveness of a local serum we have 

prepared.  To do so, we would like to inject these unaffected students with varying amounts of the 

serum and expose them to the measles.  We then plan to record the level of illness of each of the 

children so we know which amount of serum is most effective. 

 

Could you please send needles, disinfectant, and blank log forms so that we might begin our 

experiments? 

 

Sincerely yours, 

Chief Topakaka 

 

Write a one-page letter responding to this request.  Using the reading assignment (Chapter X), include 

information on protocol, ethics, and the IACUC application.  This assignment is worth 15 points.  It is due 

next class period. 

 

Grading Criteria: 

Criteria Points 

Completeness of responses including protocol, ethics, and the IACUC 

application forms (3 pts for each topic) 

9 

Insightful, thoughtful response  1 

Full page  1 

Letter format  4 
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Mark Purves, Russian Literature 

 
A one page, single-spaced thesis statement (see “What is a Thesis Statement” handout) treating the 

works covered in a week, is to be handed in each Friday by the end of class. The topic of this response 

paper is of your own choosing. For example, one might discuss the treatment of a certain theme or 

motif and its broader implications for the work as a whole. The uniqueness of your argument, however, 

is not of chief interest. What’s most important is the clarity of your thesis and the manner by which you 

defend it. You are welcome to incorporate your own thoughts and experiences as they relate to the text 

you are discussing, but be sure to support these claims by material found in the text. No late papers will 

be accepted.  

 

Ryan Christensen, Philosophy 
In what way is it right to call the first three chapters of Genesis myth? Imagine that your 

roommate, who is intelligent and has read Genesis before—but does not know the technical 

sense of ‘myth’—wants to know the answer to this question. In about a page, provide a 

carefully thought-out and clearly written answer. (It might help to actually let your roommate 

read it to let you know if it worked.) Be sure to define ‘myth’ clearly and give examples from the 

Genesis passages that show that in the deepest sense, Genesis is a myth. 

This is the first of our short papers. As indicated on the syllabus, these papers are intended to 

give you practice explaining philosophy. Such a short paper requires special care to precision 

and brevity. These papers must be no more than a single, double-spaced page (with normal 

margins and a 12-point serif font). Papers are graded on accuracy and style (including 

grammatical correctness and elegance). 

Rubric  

5 – The paper excels in some way.  It meets all the requirements of 4—that is, it is correct, 

clear, and well-organized. In addition, it is exceptionally well-written, or uncommonly insightful, 

or profound.  A 5 is not the default grade; it is a mark of distinction. 

4 – The paper is grammatically correct and has few awkward sentences. It is correct in its 

attributions—that is, when it says “Plato said such-and-such,” it is right. It is clear, focused, and 

well-organized. 

3 – The paper falls short of a 4 in some way. It may also be inaccurate in their attributions—that 

is, when it says “Plato said such-and-such,” they may be wrong.  It may not be proofread; it may 
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include typos or bad grammar. It will generally not be as clear, as focused, or as organized as a 

4 paper. 

2 – The paper demonstrates large-scale misunderstanding of the issues, or the language is 

incomprehensible. 

1 – There is no attempt to complete the assignment. There may be nothing more than a 

sentence or two, or there may be off-topic ramblings. This is not a common grade. It is reserved 

for those who have made no attempt to answer the question. 

See examples on Blackboard. 

Stephen Tuttle 

Homework for Exploratory Writing Module (Writing to Learn) 
Exploratory Writing Assignment: The Postcard Story 

 

1. Purpose 

To help students understand how a short story works, I will ask students to write a short story on a 

postcard.  After discussing the elements of fiction and the various components of short fiction in 

particular, students will be assigned to write a short story of their own using only the space on the back 

of a standard postcard.  

 

2. Expectations 

Students will complete this assignment outside of class and come to class prepared to discuss the 

assignment.  This assignment will be graded for completion only (not for quality or any subjective notion 

of “good” writing.  The idea is to help students to see how much material a short story needs and h       

ow difficult it is to compress that material into a small space. 

 

3. Feedback 

I will write a brief paragraph for each student explaining where they have succeeded in their efforts to 

write fiction.  I will also use various examples to demonstrated to the class how particular students 

successfully incorporated various elements of the material we have discussed. 

II 

The short story is not only a brief narrative, but also a particular kind of narrative that hopes to focus 

attention on a single dynamic moment of crisis or decision.  Short-short stories are more precise still and 

focus our attention on minute details while still conveying the tension we expect from a longer narrative 

(though often in less direct ways).  Using only the writing space on the back of a standard 4x6 postcard, 

write a short-short story.  While you may choose to write microscopically, you cannot write on the right 

side of the postcard where an address should go (the postcard must remain mailable). 
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Blackboard Discussion Posts 
Beth Hedengren, English 150 

Submission 

Submit on Blackboard Discussion Board before 7:00 a.m. on the morning of our class meeting.  

Grading 

5 points      Especially good in the qualities listed under 4 points. 
4 points     Clear topic sentence and claim. Relevant and specific evidence.  Appropriate              

explanatory commentary. Appropriately introduced and punctuated quotations. Strong 
understanding of the rhetorical principle applied here. Clear, direct, natural style. Error-free 
grammar, punctuation, spelling, usage and mechanics. 

3 points      Lacking in one or more qualities listed under 4 points. 
 
Paragraph 1 
For Friday, write a paragraph (about 200-300 words) telling about your experience with writing before college. You 
could focus on one particular experience or you could tell about your experience over time. In either case, be sure 
to start with a topic sentence which will control the content of your paragraph and be sure to include specific 
details about your experience. 
 

Paragraph 2 

Choose an example of good writing (any genre). Post a paragraph (200-300 words) about why this piece is written 

well. Refer to one or more definition of rhetoric from R&W chapter one to explain why this piece of writing is a 

good example of good rhetoric. Make the paragraph unified and specifically developed. Since a paragraph is short, 

and you want to be specific, choose just one aspect of the piece of writing to examine. Use your own rhetorical 

skills to persuade us of your opinion. 

 

Paragraph 3 

In 200-300 words, describe your usual writing process. Please be honest here. How do you really write a paper? As 

usual, prepare a paragraph that is clearly unified around a main claim and that includes specific "down to Bessie" 

support. 

 

Paragraph 4 

We've talked about how university students are expected to take more responsibility for their own 

learning. In this paragraph I would like you to discuss how you are making this transition to taking charge of your 

own learning, especially in regard to becoming a better writer. 

 You might choose one of Pres. Eyring's characteristics as a focus for your paragraph. You might 

compare/contrast expectations for you in high school vs. expectations at the university. You might specifically 

explain changes you made last semester, perhaps tell a story of how you learned to take responsibility. You decide 

how to interpret this prompt so that your paragraph is meaningful and engaging to our class.  Choose a specific 

focus so you can fully develop your ideas in a paragraph. Remember to use good "down-to-Bessie" details to help 

us really believe/understand what you are saying. 

 

Paragraph 5 

This assignment will help you learn to read assignment instructions carefully, with a rhetorical approach. I hope it 

helps you to be more successful in your writing endeavors.  In about 300 words, analyze the instructions for a 

writing assignment you will write this semester. Explain the purpose of the assignment in the context of the class. 

What does the teacher want you to learn from writing this assignment?  
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More Ideas 

(Adapted from Joyce Adams) 

Rush Writes 
1. “Take one minute and reflect on. . . . (What we have been discussing; what you read last night; 

how the readings from last night influence what we are talking about, etc.)” 

2. “Write a paragraph or draw a visual that explains/represents what I just said.” 

3. “Write a short in-class essay.” 

4. “Write about what you already know about today’s topic.” 

5. “Create quiz or test questions from the reading.” 

6. “What’s the relationship between today’s topic and yesterday’s topic?” 

7. Middle or end of class:  

a. “What questions do you still have?” 

b. “What have you learned so far?” 

c. “Summarize the main 3 points of today’s lesson.” 

8. When students submit an assignment, ask them to take a few minutes to respond: “What have 

you learned by doing this assignment?” “ How will you use what you have learned?” Why does 

this assignment matter? (or some such question) 

9. Why is the teacher talking about this topic? 

10. Why did the teacher make this assignment 

11. Provide a worksheet with short answer questions to guide thinking 

Journals 
1. Prepare a response to each reading. Add: 1) why I think this reading was assigned, or 2) How this 

links to previous readings, or 3) something else. 

2. Assign a double-entry journal. Draw a line down the middle: on the left write a summary of the 

reading; on the right write questions, comments, and insights. 

3. “Take a key concept from the reading for today and write about how it relates to the topic for 

your paper.” 

4. “Take issue with some idea in the reading for today. Show understanding of the idea and then 

show how you disagree.” 

5. “Take a key concept or theory from the reading for today and write about how it relates to the 

lecture given in class last time.” 

6. “Explain to your mother the topic of your paper/the concept we are learning/the ideas in the 

reading.” 

7. Write about what you don’t understand. What ideas from the reading or lecture aren’t making 

sense. 

8. Consolidate the ideas in today’s lecture into one r two main ideas. 
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9. Write 3 test questions from the readings/lecture for today. Provide answers too. 

10. Using exactly 40 words, tell me the about your research/your paper/your questions/whatever. 

11. Persuade me not to give a quiz by demonstrating that you have read and understand the 

reading for today. Relate your knowledge to the lectures given in recent class periods. 

12. Write an abstract of the reading/your paper. 

13. Create a visual explaining or representing today’s lecture (or readings) 

14. Make a mind map of the topic/reading/lecture. 

15. Connect the ideas in one part of the course with those in another part. 

16. For each reading provide: summary, so what (implications), and questions. 

 

Microthemes 
1. Have students write a 4-page paper. Then cut it to two pages. 

2. Have students cut a one-page paper to exactly 25 words 

3. Write a condensed argument in ½ page or on a 4/6 card or on a postcard. 

4. Write a brochure or flyer on the topic, demonstrating your knowledge . 

5. Answer a “Dear Abbey” type letter. 

6. Set up a scenario to resolve in a brief essay. 

7. Write a two-page research paper using at least 10 sources. 

8. Write a summary, including main idea, supporting points, and connections between the points. 

Condense while maintaining appropriate emphasis. 

9. Take a stand and defend it, in a very short space.  

10. Provide data, perhaps in a table or a short factual summary. Ask student to interpret the data in 

a paragraph, using skills they have learned in the class. 

11. Pose a puzzling situation. Ask the students to answer or explain the problem in a paragraph, 

using skills/knowledge from the course. 
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Giving Feedback without Losing Sleep 

Let others do it 
1. Pair up; discuss what you have written. 

2. Get in a group of 4-5; share ideas from what you have written. Where do you agree and 

disagree? 

3. TAs will check for completeness and provide points 

4. TAs can give points: 1, 2, or 3 (or 4, 6, 8, or 10; or whatever) depending on quality. (provide brief 

rubric). 

5. Blackboard can provide automatic points. (Use quiz function.) 

6. Have students self-assess. Provide a rubric and samples of good responses. Spot check for good 

assessing. 

 

Read a sample 
1. Ask for volunteers to share what they wrote with the class. 

2. Call on students randomly to share with the class. I like to choose a color and ask everyone 

wearing that color to respond. 

3. Read just a few of the responses; then discuss them in class. 

4. For a journal, explain you will read 6 of the 20 entries, but don’t tell them which ones. 

5. Require weekly writing; make one of the week’s assignments part of the final, but don’t tell 

them which one. 

 

KISS (Keep it Short and Simple) 
1.  Ask for a very short writing assignment (see micro-themes) 

2. Choose the most important aspect of the assignment and explain you will only evaluate that. 

3. Limit your comments to one per page. 

4. Don’t take time to edit the paper. 

5. Use a rubric for more formal assignments. Circle relevant statements to give feedback. 

6. Make stickers (use labels) of most common comments; just stick them on. 
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Ideas for My Classes 

 

Rush Writes 
 

 

 

 

 

 

 

 

 

 

 

 

Journals 
 

 

 

 

 

 

 

 

 

 

 

 

 

Microthemes 
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Homework Assignment 
Exploratory Writing Module 

 

After attending the workshop, please complete the following assignment. When we receive your work, 

we will transfer the approved money to your research account. We will review your plans and give you 

some feedback on them. If you would like, we can talk about your plans in person. 

Submission:  

 Submit by or before June 7 (2 weeks after the last workshop) 

 Submit your work electronically to writing@byu.edu   

 Please label your file <wtl.yourname> 

 

Part I. Planning an Exploratory Assignment: Short in-class writing, journal, or micro-theme. 

Please respond in a short paragraph to each of the following questions as you plan your assignment. The 

assignment can be any of the following forms: a short in-class writing, a journal, or a micro-theme. 

1. Purpose. How will this assignment enhance learning in your class? (You’ll need to describe your 
class.) What is the purpose of the assignment? How will you integrate the assignment into the 
other course work? How will students know that the assignment is important in the class? 
 

2. Expectations. What specifically are you looking for from the students? Think about what would 
be the most important qualities of a response to this assignment. 
 

3. Feedback. How will you provide some kind of meaningful feedback to the assignment? Some 
ideas include: discussing a few responses in class, asking students to share with each other, 
skimming all responses and responding in class to the whole group, responding individually to a 
few selected randomly, or responding to all students individually. 

 

Part II. Provide your assignment instructions as you will give them to the students. This could be as 

short as one sentence or as long as one page, depending on the kind of assignment.  

mailto:writing@byu.edu

