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Information Technology Solutions 

A LB INOS  AND B L INDNES S  

Due to a lack of pigmentation 
that causes extremely 
sensitive eyes in albinos, 
albinos are more likely than 
most to encounter visual 
problems.  There are several 
albinos at Chilanga 
Integrated. 
Unlike  in Tanzania, albinos in 
Malawi are not hunted down 
by witch doctors who sell 
albino body parts as good luck 
tokens.   

School 

Blindness in Malawi 
Blindness is prevalent in Malawi due to diseases such as Measles, which can cause blindness. Measles 
can be prevented through the use of vaccines, though such vaccines have not always been readily 
available, especially in remote villages.  Fighting off measles is also easier when an individual has a 
strong immune system and has proper nutrition.  Sometimes, once the disease begins causing a loss in 
vision, the parents of the infected will try to treat this by putting herbs in his/her eyes.  This actually 
exacerbates the problem.  
In some cases, believing that they are helping their child, parents will keep their blind child 
housebound and do everything for them.   Visually impaired people are able to function very 
independently, but this practice causes a dependence that is detrimental to the child.   Representatives 
from the school go out to rural communities to convince parents that sending their child to Chilanga 
Integrated will improve his/her mobility and independence.   

 

P ASS  RA TE S  A T  CHILA NGA  
INTEG RA TE D 

The percentage of standard 8 
students who pass the final 
Ministry exam, which allows 
them to graduate primary 
school: 
2000: 50% (3 of 6 students) 
2001: 50%  (2 of 4 students) 
2002: 100% (4 of 4 students) 
2003: 80%  (4 of 5 students) 
2004: 80% (4 of 5 students) 
2005: 44.4% (4 of 9 students) 
2006: 87.5% (7 of 8 students) 
2007: 100% (10 of 10 students) 
2008: 92% (11 of 12 students) 
 
It is important to note that not 
all who graduated were selected 
to attend a secondary school. 
The following statistics 
represent the percentage of 
students who passed the final 
exams and were accepted to a 
secondary school: 
2000: 100% (3 of 3 students) 
2001: 50%  (1 of 2 students) 
2002: 100% (4 of 4 students) 
2003: 75%  (3 of 4 students) 
2004: 50% (2 of 4 students) 
2005: 50% (2 of 4 students) 
2006: 100% (7 of 7 students) 
2007: 90% (9 of 10 students) 
2008: 72% (8 of 11 students) 
 

Origins 
The school for the blind opened in 1952. In 2006, it became an integrated school – meaning 
non-visually impaired students also attend the school. Those who are not visually impaired 
help their friends with both mobility and learning.   
 

Curriculum 
The courses are taught according to the government curriculum.  The government publishes 
textbooks in Braille.   
 

Language 
During the first four years of primary school, education takes places in Chicheŵa, with 
English being taught as a language course.  For the next four years, all courses are in English, 
except for the Chicheŵa language class.   
 

Religion in the School 
The school is on mission land – the property is owned by the Church of Central African 
Presbyterian (CCAP).  The school has the option of teaching either “Religious Education” – 
about various religions all around the world – or “Bible Knowledge.”  Since it is heavily 
influenced by the church, it teaches Bible Knowledge.  This course is mandatory for all 
students, even non-Christians.  Although the school does not force non-Christians to attend 
church, the only Muslim currently attending the school does go to church with her peers as 
she does not want to be excluded.   
 



 

 

Of the  76  students ,  

28 sighted.  They fall into  
Standards 1-8.  Each standard 
has one class, with six to fifteen 
students.   
There is a maximum of 15 pupils 
per class, including up to 7 
sighted students.   
All the visually impaired 
students are boarders at the 
school.   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
Adiel became blind at a young 
age, due to eye cancer.  He 
remembers sight, but only 
vaguely.  Though he is the only 
blind member of his family, they 
have been very supportive and 
have really taken good care of 
him.   
 

Students 

STUDENT MONITORS  

Student monitors are in 
charge of taking attendance 
daily.  They also ensure order 
in the classroom, and relay 
messages to teachers.  There 
are two monitors per class. 
 

STUDENT TASKS  

All students take part in the 
sweeping of school grounds – 
both inside the classroom and 
on the surrounding property 
– daily.   
 

Deribe Mponda, age 11 Deribe is a sighted student who has 
studied at Chilanga Integrated for two 
years.  Before coming to Chilanga 
Integrated School, she was at Chilanga’s 
regular primary school, sometimes in 
classes with over a hundred students.  She 
much prefers this school, because she 
receives individual attention from the 
teachers, which has increased her grades.  
She enjoys studying with blind students, 
saying “Here is best.” 
She thinks it is useful to learn Braille, and 
knows that she will use it later in life.  She 
helps her visually impaired peers in the 
classroom and assists them with mobility.  
This has fostered a desire for her to 
become a teacher working with the blind. 
 Standard Five 

Favourite subjects: English, mathematics and Chicheŵa 

Future profession: Teacher (for blind and sighted students) 

Adiel Greenwel, age 14 

Standard Eight 

Favourite subjects: 

English and Social 

Studies  

Future profession: 

Musician (piano) 

Adiel is a blind boarder and has been at 
Chilanga since before it became integrated.  
He says it is “good with the sighted,” as 
teachers don’t just work in Braille and the 
sighted students can help them.  Integration 
helps prepare visually impaired students for 
‘the real world,’ where the blind are 
integrated with the sighted.  It doesn’t 
bother him that teachers write on the 
blackboard, as he is able to follow with his 
good memory, and his peers and teachers 
help him out.  He says there are “no 
problems” in regards to the school’s 
adaptations for blind students. 
 Adiel really enjoys coming to school.  He “like[s] to study with friends and others.”  When asked if 

he felt prepared for secondary school, he replied “Yes.  Yes, I’m ready.”  He would like to attend a 
school in Lilongwe, as he has heard good things about it from a blind friend.  Some of his sighted 
friends also would like to attend that school, and he knows they would be able to help him.  It is 
“no problem” for him to be so far from his family – he is truly eager to learn.   

She worries that secondary 
school might be difficult, 
with less help and 
attention, but she expects 
to get good enough grades 
in Standard 8 to go to the 
“better” high school – one 
that also accepts blind 
students.   
 

Deribe is a student 

monitor 

 



Ms. Phiri’s Story 
Ms. Phiri, a Standard 7 and 8 
teacher, is currently studying 
theology at the University of 

Lilongwe.  She hopes to move to 
Botswana in a few years and teach 
visually impaired students there, as 
she feels that she would be more 

useful to those students.  She 
explains that Botswana does not 
have a well established schooling 
system for the visually impaired.   

Becoming a Specialist Teacher 
After completing their primary and secondary education, 
individuals wanting to become a specialist teacher attend 
a regular Teacher Training College for two years to 
receive a diploma in primary education.   
To become a specialist, they must then attend an 
additional year of schooling at a center for the blind.    
 
In Practice 
Many teachers at the school taught at a regular primary 
school for a few years before specializing in education for 
the blind.   
 

Teachers The teachers have 
a meeting every 
morning from 
7:15 – 7:30 am to 
discuss the on-
goings of the 
school.   
They also use the 
staffroom as a 
place to work on 
lesson plans and 
corrections.   

Left: Several teachers sit outside 
to talk on their break. 
 
Right: A teacher opens the 
library for a student who would 
like to borrow a book.  

There are twelve teachers at the school.  Ten are 
specialists in teaching the visually impaired 
(meaning they attended a specialist school for 
ŀƴƻǘƘŜǊ ȅŜŀǊ ŀŦǘŜǊ ƎǊŀŘǳŀǘƛƴƎ ŦǊƻƳ ǘŜŀŎƘŜǊΩǎ 
training college).  One of the teachers is blind 
himself.   
 



 
 

Classrooms 
 
Right: Students in Standard Four review class 
material before an exam. 
 
Below: Standard Seven students write their 
groups’ answers on the board to conclude an in-
class exercise. 

 
 
 
 
Right: Students in Standard Seven write an exam. 
Exams take place after each of the three terms in a year.  The 
terms are three months each, and take place from January to 
March, April to July, and July to October.  End of the year exams 
take place in November – though Standard Eight students have 
their final exams earlier.  After each term, the students have a 
break, and boarders return home until school resumes.   

 
Left: Two low-vision students work together in 
Standard Seven.  The teachers often assign group 
work to engage the students in their education.  
Sighted students help their visually impaired peers 
by reading out the questions, though all the 
students work as a team to come up with the 
answers.   



 

Resources 

 

LEARNING MATERIALS FOR THE BLIND 

COMPUTER LAB 

The school has three computers equipped with “JAWS,” software that 
reads out text on the computer screen to enable visually impaired 
individuals to use the computer.  The teachers use the computers to 
type out exercises and exams.  The embosser translates the text into 
Braille and prints it. 

LIBRARY  

  

  

 

 
Snack Time 

Students are given tea and 
bread during their break.   
They eat in the dining hall.   

The school has a 
library which a 
teacher looks after.  
Students are 
permitted to borrow 
books whenever they 
want. There is a fair 
collection of books in 
Braille, though many 
of the books are 
actually different 
editions of the Bible.  
There is a limited 
number of print 
books.   

The school has materials such as grids for doing math 
problems, and manual Braillers for writing in Braille.  A teacher 
describes the manual Braillers as “tiresome” for the students, 
as they must indent each dot in the Braille letter by hand.  
Since they are creating indents, and Braille is composed of 
bumps, they must actually write from right to left, while 
reading from left to right.   

Examination materials are provided in Braille 
for blind students.  The school has a device 
that can transfer an embossed drawing onto 
another sheet, so that many copies of 
accompanying diagrams in exams can be 
made.  The teachers have a sighted student 
draw out the diagram and then make 
indentations along the borders.  The teacher 
then transfers this onto a new paper for the 
blind students.  



 

Though the school lacks the fancy learning 
materials that developing countries 
consider standard, teachers do not let this 
stop them from effectively teaching and 
engaging their students in the classroom.  
They use “talular” – whatever is available 
to use as a learning material.  In various 
classes, students learnt about counting 
and numbers by using twigs and bricks 
found nearby.   

Challenges 
Chilanga 

Integrated  

The 

at  

 

Mr. Banda, Headmaster of the school, says this is what he would like to 
change about the education system: 
 

 He would like to pay teachers well.  They should be financially 
compensated for being specialists; currently, they receive a 
salary equal to that of a regular primary teacher. 

 He would like the Ministry of Education to provide schools with 
a means of transport.  If the school had a vehicle, staff could 
easily transport students to the local hospital when they were 
sick (this is especially important since there are many boarders 
at the school).  The school could also easily access villages to 
attract more students to come to the school, and also drop off 
and pick up students living far away before and after school 
breaks.  Often, students will miss some time from school after 
the break because their parents cannot afford to send them on 
a bus, so they must wait until they have enough money for their 
child to take the minibus to school.   

 

Limited 
Resources 

The headmaster lists these as the main challenges 
at the school: 

 Problems in soliciting funds for food for the boarders.  
As he could not let them starve, he has been spending 
his own money to subsidize the costs.  

 Punctuality of teachers.   

 In the winter, learners are often late due to coldness 
and darkness; it is hard to instill punctuality.   

 
He does “not really” find the resources provided by the 
government to run the school to be sufficient; the school is 
missing: Braille paper, writing materials, abacuses, styluses, hard 
frames (manual Braillers) and cubes for math.  There is a lack of 
textbooks, as the government was not prepared for the number 
of sighted students at the school.   
 
Many students come from villages and have illiterate parents 
who do not speak English, so “it is a slow learning process.”  It 
can be difficult for them to have all their classes in English, as is 
the case from Standards 5 – 8.   
 
When asked if the school relied on donors to help provide the 
best possible education, the headmaster replied that the school 
does not rely on them, since they “come in and go out.”  It does 
have a few donors who give every year or two.  For example, 
the Reserve Bank of Malawi gives the school some money 
almost every year.   

Hopes for 
change in the 

system 

Mr. Banda and 
several students 
outside the school.  



 

 

 

I N F O R M A T I O N  T E C H N O L O G Y  S O L U T I O N S   

T H A T  W O R K  F O R  Y O U R  B U S I N E S S .  

S E R V I C E S  A V A I L A B L E  

My experience 

The students sing the National Anthem every morning 

during assembly.  Their voices are all so beautiful; I felt 

privileged to hear them sing.   

Inspiring Teachers 

The teachers’ dedication to the students 
and passion for teaching was wonderfully 
heart-warming.  They were very 
inspirational, choosing to forgo a year’s 
salary to become a specialist teacher.  
Their passion was evident, and they were 
not deterred by the fact that their wages 
were equal to non-specialist teachers at 
regular primary schools.  
What did disappoint me was that 
teachers often missed classes.  On one 
occasion, several teachers were absent 
for a valid reason: attending a funeral.  In 
other cases, however, teachers would be 
at the school but would sometimes miss 
class either because they would be 
preparing for other courses or they 
would simply want a break.  
 

O God bless our land of Malawi/Keep it a land of peace/Put down each and every enemy/Hunger, disease, envy/Join together all our 
hearts as one/That we be free from fear/Bless our leader/each and every one/And Mother Malawi/Our own Malawi, this land so 
fair/Fertile and brave and free. /With its lakes, refreshing mountain air/How greatly blest are we./Hills and valleys, soil so rich and 
rare/Give us a bounty free./Wood and forest, plains so broad and fair/All - beauteous Malawi./Freedom ever, let us all unite/To build up 
Malawi./With our love, our zeal and loyalty/Bringing our best to her./In time of war, or in time of peace/One purpose and one goal./Men 
and women serving selflessly/In building Malawi.  

-Malawian National Anthem  

 

Portrayal of the Malawian Education System 

students at the school were 
passionate about their education, 
and proud of their accomplishments.  
Their eagerness for knowledge 
should teach us to value education. 

A huge thank you goes out to all the teachers (including the headmaster) and students at Chilanga 
Integrated Primary School for allowing me to visit for three weeks. 

Me, Adiel Greenwel and Audrey Vanasse ς 
a fellow study trip participant ς after our 

interview together 
Photo by Mercy from Makupo, Malawi 

Though most Canadians, upon hearing 
“education in Malawi,” tend to think 
about the lack of resources and funding 
that marks the system, I don’t believe 
that this is the only image we should 
have.  Yes, there is a systematic 
problem in the global community 
regarding distribution of wealth and 
resources, and a debt problem that has 
prevented Malawi from properly 
funding its schools.   
Despite this, when I think of education 
in Malawi, I now think of all the bright 
faces of the students – students who 
might be twenty-five years of age but 
still in standard five – but students who 
have such a desire to learn.  The 


