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Developing an Exit Profile: Information and Tips 

Executive Summary 

This document defines the exit profile and discusses its purpose and its contribution to program 

coherence and relevance as well as student-centred learning. It presents the steps programs may want 

to follow in conferring with community stake-holders and writing learning outcomes based on 

community feedback. It presents tips on writing effective learning outcome statements and provides 

resources to assess such statements. Finally, Appendix I and II present suggestions on how to run an 

on-campus brainstorming session for community stakeholders and how to gather feedback when such 

a session is not possible. 
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The Exit Profile: an Overview 

An exit profile is a coherent, unified expression of the essential learning students have mastered upon 

successful completion of their program. Informed by the needs of the community, it is typically 

expressed as a set of 12–15 learning outcomes, “statements that describe significant and essential 

learning that [students] have achieved, and can reliably demonstrate at the end of a course or 

program” (Soulsby, 2009, “Outcomes,” para.1). A well-developed exit profile reflects the fact that 

graduates are able to integrate the learning they have acquired in the program and transfer it to new 

settings such as the university, workplace or society in general. For this reason, an exit profile is neither 

a list of unrelated skills, nor simply a rewording of a program’s ministerial objectives. Instead, it covers 

“a range of interacting knowledge, skills and attitudes that reflect the complexities inherent to the 

process of learning, and represent[s] the essential, enduring and integrated learning that a graduate of 

a…program should possess” (Kenny, 2011. p.1; Cf. Harden 2002, p.153 & 155). 

The Purpose of an Exit Profile 

A tool for the program approach 
The exit profile is an essential tool for developing, revising and evaluating programs (Poirier & Gauthier 

as cited in Tremblay, 1995, p. 5), so much so that its creation should be the among the first steps taken 

in developing or revising a program. Ministerial objectives are written with the intention that each 

program will interpret them at the local level to suit the particular needs of the community. The exit 

profile reflects the program’s interpretation of ministerial objectives integrated with skills deemed 

essential by the community, thus helping ensure the program’s relevance. In addition, by offering “an 

integrated vision of the fundamentals of study and what the student should be able to do at the end of 

the program” (Allaire, 1996, p. 13) the exit profile can effectively guide curriculum development, 

including course frameworks, course outlines, lesson plans, and assessment tools (Adam, 2007, p. 4). 

Moreover, to the extent that program curriculum is aligned with a well-developed exit profile, the 

latter also ensures program coherence (Adam, 2007, p.3; Biggs, 2007, p.5).  

The exit profile is useful for all aspects of program development, and of especial value in developing a 

program comprehensive assessment and its marking criteria. So fully do exit profiles and program 

comprehensive assessments go hand-in-hand, the former were largely adopted throughout the college 

reseau to help programs assess the newly instituted program comprehensive assessment when the 

Ministry first introduced program comprehensive assessments as a graduation requirement (Otis & 

Ouellet, 1996, p. 10).1 

1
 Many CEGEPs make the relationship between the two explicit in their IPESAs, asserting that the comprehensive assessment 

is designed to measure students’ attainment of the exit profile’s learning outcomes. See for example, the IPESAs of Champlain 
St. Lambert, John Abbott, Dawson, College Ahuntsic, Cégép Gérard Godin, and College Rosemont. 
http://www.lescegeps.com/pedagogie/evaluation_des_apprentissages/politiques_devaluation_des_apprentissages. 

http://www.lescegeps.com/pedagogie/evaluation_des_apprentissages/politiques_devaluation_des_apprentissages
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The exit profile is integral not only to competency-based education and the program approach, but to 

student-centered learning. “The adoption of a learning outcomes approach focuses activity on the 

learner and away from the teacher. It promotes the idea of the teacher as a facilitator or manager of 

the learning process and recognises that much learning takes place outside the classroom without a 

teacher present” (Adam 2007, p. 12). Thus, the exit profile can encourage teachers to focus on what 

students will learn, rather than simply the content they will communicate to students. When used 

effectively in the development of curriculum, it can also encourage students to take ownership of their 

learning by presenting them with realizable goals. To the extent that teachers align their assessments 

with the exit profile’s learning outcomes, students can use it to help measure their progress in reaching 

its standards. It can thus support the “idea that students should be actively involved in the planning 

and management of their own learning and take more responsibility for this as the student 

progressively develops as an independent learner” (Adam 2007, p. 12).  

Its synthesized nature (Allaire, 1996, p. 12 and Conseil Supérieur de l'Éducation, 1994, p. 28) helps 

emphasize the fact that “for competencies to be useable they must be integrated” (Battersby, n.d., 

“Learning outcomes and course objectives,” para. 1). According to Desjardin and Rioux (1996) the exit 

profile can focus educators and students on long-term and essential learning that is both disciplinary 

and trans-disciplinary. In addition to presenting the knowledge, skills and attitudes students must 

masterit conveys the idea that these do not operate in isolation. Instead, the profile should make clear 

how certain skills or knowledge or attitudes serve within the context of the overall training and 

education provided in the program  (1996, p. 2). These skills, although general, must be contextualized 

within a discipline to enable the student to integrate them and use them as needed when the situation 

arises. An exit profile can help students conceptualize how they are expected to do so (1996, p. 2). 

Characteristics of an Exit Profile 

There are various steps involved in developing an exit profile. Before we examine them, consider the 

following traits of an effective exit profile: 

Active: Learning outcomes should express what students will be able to do to demonstrate their 

learning. Learning outcome statements use action verbs. It is best that verbs such as “understand” or 

“know” are avoided. Instead, they should express how students demonstrate their understanding or 

knowledge. (For more details on writing effective learning outcome statements, see Section 4.3 

below). 

Assessable: Learning outcomes are written as “achieved results or consequences of what was learned 

(i.e., evidence that learning took place)” (Soulsby, 2009, p.1). As such, these outcomes should be 

measurable (Adam 2007, p. 15). Indeed they should be evaluated in the program comprehensive 

assessment For this reason, learning outcomes are not “written. . . in terms of teaching intentions 

[that] typically indicate the subject content that the teacher(s) intends to cover.” Instead, they should 

be “focused on specific types of performances that students are expected to demonstrate at the end of 

instruction” (Soulsby, 2009, p.1). 

Collaborative: The profile is developed by program faculty with input from stake-holders in the 
community (e.g., university faculty, potential employers, program graduates, etc.).  

A tool for student-centered learning 
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Comprehensive: Not only does the exit profile provide an overview of student learning that 

encompasses different domains of learning (knowledge, skills, and attitudes2), it incorporates learning 

outcomes related to program-specific and fundamental general education skills.  

Concise: While the profile may cover three learning domains, it cannot be an overly detailed 

document, but should be as concise as possible. Within each of the three categories, four or five 

overarching learning outcomes may be listed (along with, if necessary key sub-points). 

Current: An exit profile should evolve constantly, as it needs to be regularly adjusted or revised to 

ensure that it continues to meet the expectations of the students, labour market or universities, and 

society (Desjardins & Rioux, 1996, p. 4). 

Integrative: Since exit profiles are not restatements of ministerial objectives, they must express over-

arching outcomes which synthesize Ministerial objectives and essential skills, reflecting the fact that 

students are expected to integrate their learning. 

Realistic: An exit profile’s learning outcomes must not be overly lofty or unattainable. They are not 

ideals, but realistic, realizable results of the learning graduates should have acquired upon completion 

of the program.  

Tips on Developing an Exit Profile 

There are four major steps involved in developing an exit profile (IDR supports programs through the 

entire process): 1) obtaining input from the community; 2) writing the first draft of the exit profile 

draft; 3) vetting the draft with the stakeholders from the community; 4) submitting the profile to the 

appropriate college bodies for approval. (See the College Procedures for Developing an Exit Profile).  

1. OBTAINING INPUT FROM THE COMMUNITY

As mentioned, while the Ministry assigns objectives to programs, it intends that colleges interpret 

them in light of local needs. It also recognizes that colleges may need to incorporate additional 

essential skills that the community expects of its graduates. Consequently, the development of an exit 

profile necessarily begins with obtaining community feedback. Some programs will have little trouble 

in setting up an advisory board or committee3 meeting for this purpose. Others may face more of a 

challenge due to the busy schedules of external members. Below are a few suggestions on ways to 

obtain this feedback.  

On-campus Advisory Board Brainstorming Session 

One of the most effective and efficient ways to obtain community feedback is through an on-
campus advisory board brainstorming session. The board is made up of individuals from within 
and without the college who have different expertise and perspectives to offer in generating 
learning outcomes: program faculty (typically members of the program committee or program 

2
 In prioritizing attitudes that might be included in an exit profile, focus on attitudes that are considered essential to 

professionalism or attitudes that impact on student learning (e.g. curiosity, perseverance, and respect for academic integrity, 
etc.).   
3
 Such a board or committee consists of selected members of the program committee or program revision sub-committee, 

university faculty or potential employers, and program graduates.   
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revision sub-committee), faculty from local universities or potential employers, and program 
graduates. Typically, the board would meet for a two hour session in which board members 
brainstorm the learning students should have attained upon successful graduation from the 
program. The goal of this meeting is to get the board to generate different skills, knowledge and 
attitudes which they believe students should have upon graduation from the program. If time 
permits, they may also cluster these into similar groups and write over-arching statements for 
each cluster. (For example, skills such as “choose appropriate sources” “cite sources well to 
support an argument” “cite sources using an approved style guide” might be grouped together 
and an over-arching outcome might be given this group such as “use effective research skills to 
support an argument.” For detailed instructions on facilitating such a session, see Appendix II.) 

Off-campus Meetings with Stakeholders in the Community 

While it is best if an advisory board can meet in one room—group dynamics can contribute to 

successful brainstorming sessions—it may not always be possible. Some programs have found it 

necessary to make appointments with potential employers, university faculty and program 

graduates in their place of work, sometimes meeting one stakeholder at a time, other times 

meeting two, three or four. (For a brief overview of preparing for and running such a meeting, 

please see Appendix III).  

Communicating with Stakeholders in the Community via Email 

If the previous options are not feasible due to time-constraints, program revision committees may 

choose to run an in-house brainstorming session with program members and (if possible) 

graduates. They can then follow the steps outlined below for drafting an exit profile, and sending 

this draft to community stake-holders for feedback. This, of course, is the least ideal method, as 

direct contact with community stakeholders is typically more fruitful.  

2. WRITING THE FIRST DRAFT OF THE EXIT PROFILE

After the program has gathered feedback from the community, it begins the process of sifting through 
the learning outcome statements. The following is offered as one approach some programs have found 
useful.  

Working with On-campus Advisory Board Brainstorming Session Feedback 

If the board did not have time to cluster together the skills, knowledge and attitudes and write 

over-arching statements for each cluster (see section 4.1.1. above), the revision committee must 

go through this process. If the board did have time to write over-arching statements transcribe 

these, along with the content of the sticky notes that belong to each cluster. Be sure to keep these 

organized according to the three categories (skills, knowledge and attitudes). (Figure 1 provides an 

example of transcribed learning outcome statements and sticky notes taken from the skills 

category). 
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 Figure1. Transcribed learning outcome statements and sticky-note content 

1.1. Eliminate suggested skills, knowledge or attitudes that do not fit under any of the over-

arching statements if they describe learning that is not fundamental. (While the goal is to 

create an exit profile that reflects the intentions of the advisory board, it is also necessary to 

synthesize the feedback.)  

1.2. Synthesize the over-arching learning outcome statements written by each group (or by the 

revision committee).  If written during a board brainstorming session, many will be similar, 

and some may be better expressed than others. As exit profiles should deal only with 

fundamental learning and should be concise, try to narrow the outcomes to 12 to 15.  

1.3. Ensure that the ministerial objectives, including those specific to General Education, the 

program goals as expressed in the program cahier, and any skills not addressed by the board 

but deemed essential by the College (e.g., literacy in the language of instruction, IT skills, etc.) 

all fit under the rubric of at least one over-arching learning outcome statement. If an aspect 

or aspects of fundamental learning is neglected, draft (a) new learning outcome statement(s) 

to incorporate what was left out. In the event that the community feedback conflicts with 

program competencies, the competencies must be prioritized. While community feedback 

helps programs interpret the competencies, it must not supersede them. 

Working with Feedback from Off-campus Advisory Board Meetings 
Once all the members of the board have been met with, synthesize the notes from all the meetings, 

grouping all the learning according to skills, knowledge and attitudes so that the program revision 

committee has coherent feedback with which to work. Then follow steps 1.1–1.3 above. 

Writing Effective Learning Outcome Statements 
Once you have decided which learning outcome statements will appear in the categories of skills, 

knowledge and attitudes, you are ready to begin revising them. The process of revising effective 

learning outcomes statements can be challenging: while they must be clear and concise, they 
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should also reflect the integrative nature of the students’ learning. While no one standard set of 

criteria by which to assess learning outcomes exists, Kennedy, Hyland and Ryan (2007, p. 18) offer 

useful advice: 

Another useful recommendation is to think of each learning outcome statement as the completion 

of a phrase such as, “The program graduate will be able to…” or “upon successful completion of the 

program, the student will be able to….” These phrases are useful when drafting or revising the 

statements as they encourage the writer to use action words and to keep in mind that the 

statements should express results or outcomes of learning.  However, it is also recommended that 

this kind of phrase appear at the top of each category in the exit profile. 

Stiehl and Lewchuk (2012) offer a set of criteria to help writers draft effective learning outcome 

statements. They have put these into the form of a grid that program committees may find useful 

when assessing their learning outcome statements: 

Tips for Writing Learning Outcome Statements 

a) Begin each learning outcome with an action verb, followed by the object of the verb followed

by a phrase that gives the context.

b) Use only one verb per learning outcome.

c) Avoid vague terms like know, understand, learn, be familiar with, be exposed to, be

acquainted with, and be aware of. These terms are associated with teaching objectives14

rather than learning outcomes.

d) Avoid complicated sentences. If necessary use more one than one sentence to ensure clarity.

e) Ensure that the learning outcomes are capable of being assessed. The learning outcomes must

be observable and measurable.



Vanier College | IDR 7 

Table 1: Scoring Guide for Learning Outcome Statements:  Stiehl & Lewchuk, 2012, p. 56 

Scoring Guide for Intended Outcome Statements 

Use this rating scale to assess your Intended Exit Profile Statements 

1—Absent    2—Developing    3—Adequate    4—Well Developed 

Characteristics of Good Exit Profile Statements Additional comments and Specific 

Suggestions for Improvement 

1. Action 1 2 3 4 

All the statements are written in “active voice” and 

the action words have been carefully chosen to 

describe the intention. 

2. Context 1 2 3 4 

All the statements describe what you envision 

students doing “after” and “outside” this academic 

experience —because of this experience. 

3. Scope 1 2 3 4 

Given the time and resources available, the outcome 

statements represent reasonable expectations for 

these students. 

4. Complexity 1 2 3 4 

The statements, as a whole, have sufficient substance 

to drive decisions about what students need to learn 

in this experience. 

5. Brevity and Clarity 1 2 3 4 

The language is concise and clear, easily understood 

by students and stakeholders. 

While these writing criteria are useful when assessing individual learning outcome statements, it is 

important to note that the learning outcomes must work together in an exit profile to form a 

coherent whole. As mentioned in Section 3, the exit profile itself should be an integrated document 

that reflects a trans-disciplinary approach to, and integration of, learning. It is therefore 

recommended that these tools be used when considering the wording of individual learning 

statements, but that the criteria listed on page 3 be employed when assessing the exit profile as an 

organic whole.       

Samples of learning outcome statements: Below are different examples of program-level learning 

outcomes. Figure 2 offers a series of discrete learning outcome statements taken from a variety of 

college and university programs. While they are grouped according to the three categories of 
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Knowledge 

 Differentiate between and apply the various theoretical and methodological frameworks

particular to the social sciences disciplines.

 Apply mathematical knowledge, fundamental concepts of electronics and computer engineering

to analyze analog and/or digital electronic systems.
1

 Explain the relationship between structure and function across all levels of biological organization,

from ions to ecosystems.
1

Skills 

 Communicate clearly and correctly in written and spoken English.

 Clearly communicate biological information in a variety of formats (written, oral, graphical,

computational) using a style appropriate for the intended audience.
15

 Apply methods of scientific inquiry: formulate testable hypotheses, collect and analyze data, and

report conclusions.
15

 Critically analyze and evaluate historical evidence.
1

 Synthesize information drawn from a variety of sources.

Attitudes 

 Value academic integrity.

 Embrace responsibility for the welfare of children under one’s care.

 Appreciate the need for confidentiality in the professional client relationship.

Display a professional commitment to ethical practice. 

knowledge, skills and attitudes, note that these examples do not offer an integrated vision of the 

learning of one program. As well, some outcomes require a level of learning only appropriate to 

university graduates. The statements are simply offered as examples of well-written learning 

outcomes from different types of programs which, for the most part, respect the criteria listed 

above (although some lack a contextualizing statement).  

Figure 2. Examples of learning outcome statements from a variety college and university programs 

Stiehl and Lewchuk (2012) offer samples of integrated program-level learning outcomes. Keep in 

mind, however, that these were written by American community colleges (Figures 3 and 4).4 It 

should be noted that in these examples, the outcomes statements are not organized under the 

headings of skills, knowledge and attitudes. Regardless, the samples are worth examining in that 

they demonstrate how a set of learning outcomes can be integrated. It is also worth noting that one 

of the sample programs is an English core program. Vanier programs may find the wording of some 

of the skills listed therein useful when writing outcomes related to General Education objectives or 

skills. 

4
 American colleges seem to have made better headway in drafting concise learning outcomes statements than many Quebec 

CEGEPs. It is for that reason that the examples below come from American institutions. 
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Figure 3. Samples of program-level learning outcomes (Stiehl & Lewchuk, 2012, p. 57) 
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Figure 4. Samples of program-level learning outcomes (Stiehl
 & 

Lewchuk, 2012, p. 58) 



Vanier College | IDR 11 

3. VETTING THE FIRST DRAFT

Since the exit profile is a collaborative document, the participation of the community stakeholders 

does not cease after the first brainstorming session. Once a first draft is developed, it is best, if 

possible, that it be distributed to participants for feedback. Distribution of the draft can be done via 

email and participants can be asked to use Word’s track changes and comments features to offer 

suggested revisions and provide input. The purpose of obtaining such feedback is twofold: to ensure 

that the intentions community stakeholders have been accurately reflected in the document, and to 

obtain input on the document’s readability, clarity, concision and its ability to convey a sense of the 

integration of learning.  

4. SUBMITTING THE EXIT PROFILE FOR APPROVAL

Once the input has been given, the exit profile is ready to go through the college approval process. For 

details on obtaining official approval of an exit profile, please see Vanier’s Procedures for Developing 

an Exit Profile. 
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Appendix I: 

Facilitating an On-campus Advisory Board Brainstorming Session5 

The purpose [of developing an exit profile] is to stimulate faculty conversation that results in 

a few high-level student learning outcomes that can drive what we do in the classroom. 

These statements will clearly describe what we intend for students to be able to do outside 

the classroom as a result of the work they do inside our classroom. It is the single most 

important step in building an outcomes-based learning experience. (Stiehl & Lewchuk 2012, 

p. 43) 

There are different ways to run an exit profile brainstorming session. What follows is a brief overview 

of one approach that several Vanier programs have found useful: 

PREPARING FOR THE BRAINSTORMING SESSION 

1. Choose, invite and prepare participants

In addition to selected program faculty, invite program graduates and faculty from university

programs that graduates typically enter or employers from industry or organizations by which

graduates of the program are typically employed. Stiehl and Lewchuk recommend choosing

individuals who have “diverse insights into the expectations. . .students will face….  Choose

individuals who are knowledgeable, articulate and interested in the success of. . .students in the

context with which they are familiar” (2012, p. 43). It is also advisable to keep the number

manageable, such as a group of 6–12 participants.

Prior to the session, send external members of the advisory board a copy of the program

objectives, explaining that these will be interpreted (or reinterpreted) by the revision committee

in light of the committee’s feedback. Explain that during the brainstorming session you will be

inviting them to suggest other necessary skills not covered by the objectives. You may also want to

let them know the session may last between 1.5 to 2 hours.

2. Prepare the materials you will need during the session

a. A white board, computer and overhead screen, or smart board for the facilitator

b. Two flip chart-sized sheets taped to the wall (per group). The surface size should be at least

two charts wide, overlapping slightly to form one continuous surface. Divide the surface of

each in three by drawing a vertical line between each third. Identify each section at the top

with one of the following headings: Skills, Knowledge, Attitudes (see figure 1).

5
 These tips are based on experience with Vanier program advisory boards and the work of Stiehl and Lewchuk (2012), pp. 43–

47.
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Figure 1. Preparing the taped flip chart sheets 

c. Sticky notes (3 X 3 inch should be a sufficient size). If you can find packs of three different

colours (one for skills, one for knowledge and one for attitudes), all the better.

Participants will be writing on these. You should have about 15–20 sticky notes per

participant on hand.

d. Masking tape.

e. Pen or pencil for each participant

f. One coloured fine-point felt pen Sharpie, one per group.

3. Prepare the room

a. Tape the sets of flip chart paper onto the wall. Arrange the room so that there is space for

all group members in front of their group’s sheets.

b. Project the following on a screen:

i. The role(s) you are preparing the student to enter (example: nurse, computer

technician, etc.). (This step is unnecessary for pre-university programs).

ii. The question: “What do students need to be able to DO, to KNOW and what

ATTITUDES do they need to have ‘out there’ that we’re responsible for ‘in

here?’”

FACILITATING THE BRAINSTORMING SESSION 

Brainstorming skills, knowledge and attitudes  (15–25 minutes): 

1. Introduce yourself and talk briefly about the purpose of the session (i.e., is the program being

developed, revised or is it drafting its first—or updating an existing—exit profile?).

2. Introduce the participants to one another.

3. Explain the brainstorming process: first participants will answer the question that appears on

the screen (dealing with one aspect of learning at a time—skills, knowledge and then attitudes).

They will then be asked to cluster their answers and finally to write over-arching statements for

each cluster. Ask participants to follow instructions and avoid running on ahead from one phase

to another.
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4. Prepare the group to answer the question. It may help to get participants thinking if the

facilitator

a) provides examples from another program (see examples below);

b) writes an answer to the question for this program on a sticky-note and puts it on a

chart. (The sample should begin with an action verb.)

c) asks participants to give another sample answer or two, until the instructions are

clear to all.

d) provides directed guidance regarding the types of skills, knowledge and attitudes

students ought to have. For instance, in the case of technology programs, board

members could be provided with a set of areas of responsibilities in which graduates

might be expected to work (e.g., customer service, clinical care of the elderly,

perinatal care, control systems start-up, equipment maintenance, etc.). In the case of

pre-university programs, members could be provided with a list domains of learning

covered in the program (e.g., technical proficiency in studio and digital arts,

management of a creative project, awareness of historical trends in the arts and

culture, essay-writing, discourse analysis, etc.). Board members would then be

directed to this list if they begin to offer overly general feedback. There are three

things to think about in developing such a list:

1) It is best if the list is not simply a list of ministerial objectives but a more

integrated overview of areas of responsibility or domains of learning. Indeed,

several objectives may fit under a particular area; conversely, one objective

may fit under several areas.

2) Ensure that all the ministerial objectives are covered by the areas or domains.

3) Word them in terms familiar to those working in the field. If one uses the

objectives to help list these, some translation of terms employed by the

Ministry into a vocabulary more commonly used in the field may be

necessary.

e) Divide participants into groups of three to five and assign them to a set of flip board

sheets. If possible, try to ensure that in each group there is at least one university

professor or potential employer. Ask everyone to stand in front of their chart.

f) Remind them that they will be dealing with one aspect of the question in turn: first

skills, then knowledge, then attitudes, and that you will let them know when it is time

to move on from one to the other. To help to delineate each phase, if you have

provided them with three packages of sticky notes (each package a different colour),

assign sticky-note colours to each of the three categories.

g) Give participants some guidelines for this part of the activity:

1) Begin every answer with an action verb.

2) Avoid single-word answers. Encourage participants to avoid words like

“know” or “understand” in favour of action verbs such as “identify,”

“explain,” “recognize.”6 This can be challenging when speaking about

6
 See Appendix I: Useful Action Verbs and Bloom’s Taxonomy. 
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attitudes, but not impossible (e.g., “Demonstrate a respect for learning 

through…” or “Value academic integrity.”) 

3) Avoid critiquing the answers just yet.

4) Write one answer per sticky note. For example, in answer to “What do we

need students to do?” one answer (“analyse a written discourse”) would be

written on one note and “communicate clearly in English” on another.

h) As facilitator, watch for the following and correct if necessary:

1) The lack of an action verb at the beginning of each statement (try to correct

this early on). Encourage participants to avoid using simply nouns or noun-

phrases (e.g., “critical thinking,” “research.”)

2) The lack of participation from certain individuals.

3) Winding down too quickly. Stiehl and Lewchuk (2012) suggest that when

responses slow down, the best answers are quite often yet to come. Keep

participants brainstorming. They offer a tip: reading some of the answers to

the participants may help to get them thinking some more (p. 45).

4) Writing too hastily. Make sure you understand what is written on the sticky

notes before the session is over and participants have left.

i) Stop when the groups have no more answers.

Clustering the learning outcomes (15–25 minutes) 

Once participants have brainstormed answers for all three categories, if time permits, they are now 

ready to assess and organize the answers.7 (Of course, you may first need to ask some groups to 

verify that they have not mixed up the categories. For example, sticky notes beginning with 

“analyse a discourse” or “communicate in correct standard English” would be listed under skills not 

knowledge.) Ask participants to group sticky notes in each category in clusters of about 4–10, 

according to what these answers have in common. For instance, several sticky notes may all have to 

do with research. Participants would, in such a case, group these answers into one cluster under the 

skills section. Similarly, they may have several answers about knowledge related to historical 

movements. These can be grouped into an appropriate category. 

During this phase of the session watch for the following: 

a) Disagreement about where an answer belongs. If group members disagree, make a copy

and place it in more than one cluster.

b) Statements that do not fit in any other group. Have the participants put these aside or

eliminate them with the consent of the author, unless they are important and can stand

on their own.

c) New answers that arise during clustering. Encourage participants to add these and place

them with the appropriate cluster.

Allow the group to decide when they have completed this portion of the exercise. Check to see they 

have at least four and no more than 10 clusters. This is not a hard and fast rule (and some may have 

valid reasons for fewer or more clusters), but limiting the number of clusters will make the drafting 

7
 If time does not permit, then this phase may be performed by the Program Revision Committee. 
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process easier. Once they are sure of their clusters, ask participants to circle each one with the 

coloured sharpie. 

Draft over-arching learning outcome statements  

These statements should express a synthesis of each cluster. (Note: This is the most challenging part 

of the process, but it is also the most important. To facilitate this part of the session, familiarize 

yourself with the traits of good learning outcomes statements provided section 4.3 of the main 

document.)8 

a) Encourage participants to write clear and direct statements. Ask, “Does this statement

express what we can expect them to be able to do, what we need students to know or the

attitude we need them to have?” “Is it clear what we mean?” “Does it reflect what is in this

cluster?” etc.

b) Stop when you have enough input from the whole group. Don’t expect the group to go

beyond a first draft of these over-arching goal statements.

Figure 2. Clusters and their over-arching statements 

Wrap-up 

Once participants have finished their work, as time permits, ask each group to share a few of their 

over-arching statements with everyone.  

Thank participants for their time and explain that once the program committee has written a draft 

of the exit profile it will be sent to them for their feedback. 

8
 Again, time may not permit advisory board members to participate in this phase, and so it can be performed by the Program 

Revision committee and the learning outcomes developed vetted with participants through email. 
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Take photos of every flip chart, in case some sticky notes fall off. Roll up the charts to take with you. 

Finally, Stiehl and Lewchuk (2012) offer the following tips for dealing with different challenges faced 

during brainstorming sessions that may prove useful to those facilitating such a session for the first 

time:   

Figure 3. Debriefing a brainstorming session—tips (Stiehl & Lewchuk, 2012, p. 51) 
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Appendix II: 

Facilitating an Off-campus Advisory Board Brainstorming Session9 

It is not always possible to strike an advisory board that can meet on campus. Some programs have 

found it necessary to make appointments with external members in their place of work, sometimes 

meeting one member at a time, other times meeting a small group of two, three or four.    

PREPARING FOR THE BRAINSTORMING MEETINGS 

1. Choose participants

In addition to selected program faculty, contact program graduates and faculty from university

programs that graduates typically enter or employers from industry or organizations by which

graduates of the program are typically employed. Stiehl and Lewchuk recommend choosing

individuals who have “diverse insights into the expectations. . .students will face…. Choose

individuals who are knowledgeable, articulate and interested in the success of. . .students in the

context with which they are familiar” (2012, p. 43).

2. Prepare participants

Prior to the session, send external members of the advisory board a copy of the program

objectives, explaining that these will be interpreted (or reinterpreted) by the revision committee in

light of the committee’s feedback. Explain that during the meeting you will be asking for input on

any interpretation of the objectives that might allow the college to meet local needs as well as on

other essential skills students may need.

In addition, provide participants with areas you may want them to focus on as they think about

their expectations of program graduates. Participants can sometimes offer overly general input

(e.g., “students need to be able to communicate well, demonstrate a good work ethic, and

problem-solve,” etc.). To help focus the feedback offered, careers and technology program

committees could send participants a set of areas of responsibilities in which graduates might be

expected to work (e.g., customer service, clinical care of the elderly, perinatal care, control

systems start-up, equipment maintenance, etc.). Pre-university programs participants could send

participants a list of learning domains covered in the program (e.g., technical proficiency in studio

and digital arts, management of a creative project, auto-critiquing, historical trends in the arts and

culture, essay-writing, discourse analysis, etc.).

The list should not consist solely of ministerial objectives but a more integrated overview of areas

of responsibility. After all, several objectives may fit under a particular area, and conversely one

objective may fit under several areas. It is also important to word these areas of responsibility in

terms familiar to those working in the field. If one uses the objectives to help list these, some

translation of terms employed by the Ministry into a vocabulary more commonly used in the field

may be necessary.

9
 These tips are based on experience with Vanier program advisory boards and the work of Stiehl and Lewchuk (2012), pp. 43–

47.
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FACILITATING THE BRAINSTORMING SESSION 

At the start of the meeting, explain the brainstorming process: participants are essentially being asked 

to answer the following question: “What should our graduates be able to do, to know and what 

attitudes should they have ‘out there’ that we are responsible for ‘in here?’” Ideally, a revision 

committee member should transcribe the answers and any discussion that may arise. If participants 

need help in getting started provide examples from another program or remind participants of the 

areas of learning or responsibility sent out in the preparatory email and ask pointed questions about 

the kinds of knowledge, skills and attitudes that might fit under these. Finally, if there are particular 

objectives about which the committee requires specific feedback, these should be discussed during 

this session. 




